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Abstract

Psychological well-being is a critical dimension of effective inclusive education for
children with special needs. This study examines the psychological well-being of
children with special needs enrolled in inclusive educational settings, with particular
emphasis on emotional adjustment, social relationships, and school-related well-
being.However, challenges related to social exclusion and inadequate support services
continue to affect emotional adjustment for some learners. A quantitative, descriptive-
correlational research design was employed. Data were collected from 120 children
with special needs studying in inclusive schools using a standardized psychological
well-being scale, supplemented by teacher ratings of classroom support. Descriptive
statistics and Pearson’s correlation analysis were used for data analysis. The results
indicated that children with special needs demonstrated moderate levels of
psychological well-being. Significant positive relationships were found between
psychological well-being and inclusive classroom factors such as teacher support and
peer acceptance. The findings suggest that inclusive educational environments that
emphasize emotional support and social inclusion are associated with better
psychological well-being outcomes. The study highlights the importance of
strengthening inclusive practices that address not only academic access but also the
psychological and emotional needs of children with special needs. The study highlights
the importance of integrating psychological well-being into inclusive education
practices and policie, teacher training, and school-based mental health support
systems.
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1. Introduction

Inclusive education has become a central principle of contemporary educational policy
and practice worldwide, reflecting a commitment to equity, diversity, and social justice in
schooling. Rooted in international frameworks such as the Salamanca Statement and the
United Nations Convention on the Rights of Persons with Disabilities, inclusive
education emphasizes the right of all learners, including children with special needs, to
access quality education within mainstream educational environments. While early
discourse on inclusion primarily focused on access and physical placement, recent
scholarship increasingly recognizes that meaningful inclusion requires attention to
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learners’ social, emotional, and psychological experiences within schools.Psychological
well-being is a fundamental component of children’s overall development and plays a
crucial role in their academic engagement, social adjustment, and long-term educational
outcomes. In educational psychology, psychological well-being is conceptualized as a
multidimensional construct encompassing emotional stability, positive interpersonal
relationships, a sense of belonging, and effective coping within the school context. For
children with special needs, psychological well-being assumes particular importance, as
these learners may encounter additional academic, social, and emotional challenges
within educational settings.

Inclusive educational environments offer potential benefits for children with special
needs, including increased opportunities for peer interaction, social learning, and
participation in shared educational experiences. Positive interactions with peers and
teachers can foster a sense of acceptance and belonging, which are critical to
psychological well-being. However, inclusive settings may also present risks when
appropriate supports are lacking. Children with special needs may experience social
exclusion, stigmatization, bullying, or academic stress, all of which can adversely affect
emotional adjustment and well-being. As a result, inclusion does not automatically
guarantee positive psychological outcomes, underscoring the need for systematic
investigation into the conditions under which inclusive education supports or hinders
psychological well-being.Research in inclusive education has traditionally emphasized
academic achievement, curriculum adaptation, and policy implementation, often
overlooking psychological outcomes. Although a growing body of literature
acknowledges the importance of social and emotional dimensions of inclusion, empirical
studies examining psychological well-being among children with special needs in
inclusive settings remain limited. Existing studies frequently rely on descriptive
approaches or lack robust statistical modeling, which constrains the ability to draw
meaningful conclusions about predictive relationships between inclusive practices and
well-being outcomes.Theoretical perspectives such as Bronfenbrenner’s ecological
systems theory and the social model of disability provide valuable frameworks for
understanding psychological well-being in inclusive education. These perspectives
highlight the role of environmental and relational factors—such as teacher support, peer
acceptance, and classroom climate—in shaping children’s psychological experiences.
From this viewpoint, psychological well-being is not solely an individual characteristic
but is influenced by interactions within the school environment. Consequently, examining
school-related factors as predictors of psychological well-being is essential for advancing
inclusive education research.Within this context, teacher support, peer acceptance, and
inclusive classroom practices have been identified as critical elements of effective
inclusion. Teacher responsiveness and sensitivity contribute to emotional security and
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engagement, while positive peer relationships facilitate social integration and reduce
feelings of isolation. Inclusive classroom practices, including differentiated instruction
and supportive learning environments, further enhance students’ sense of competence and
belonging. Despite their recognized importance, the combined and relative contributions
of these factors to psychological well-being have not been adequately examined using
rigorous statistical approaches.The present study seeks to address these gaps by
systematically examining the psychological well-being of children with special needs in
inclusive educational settings and by analyzing the predictive role of key inclusive
classroom factors. By employing a quantitative design with reliability analysis,
correlation, and multiple regression techniques, the study aims to provide statistically
robust evidence on the relationship between inclusive educational practices and
psychological well-being. In doing so, the study contributes to the growing body of
empirical research that positions psychological well-being as a central outcome of
inclusive education, with implications for educational policy, teacher preparation, and
school-based support systems.

2. Review of Literature

Psychological well-being has been widely recognized as a critical outcome of educational
experiences, particularly for children with special needs. In educational psychology,
psychological well-being is conceptualized as a multidimensional construct that includes
emotional balance, positive social relationships, self-acceptance, and effective
functioning within the school environment (Ryff, 1989). Empirical studies have
consistently demonstrated that students’ psychological well-being is closely linked to
academic engagement, motivation, and long-term educational success (Suldo et al.,
2009).

Research on inclusive education suggests that inclusive settings have the potential to
promote psychological well-being by fostering social participation and a sense of
belonging among children with special needs (Avramidis& Norwich, 2002). Peer
interaction in inclusive classrooms has been identified as a significant contributor to
social and emotional development, with positive peer relationships associated with higher
levels of self-esteem and emotional adjustment (Koster et al., 2009). However, inclusive
placement alone does not guarantee positive psychological outcomes, as children with
special needs may also experience social rejection and emotional distress in mainstream
classrooms (Bossaert et al., 2013).

Teacher support has emerged as a key protective factor influencing psychological well-
being in inclusive educational contexts. Studies indicate that supportive teacher—student
relationships are associated with reduced emotional problems and enhanced school
adjustment among students with special needs (Murray & Greenberg, 2006). Teachers
who demonstrate sensitivity, responsiveness, and inclusive instructional practices
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contribute to positive classroom climates that support students’ emotional security
(Jennings & Greenberg, 2009). Conversely, inadequate teacher preparation and lack of
inclusive competence have been linked to poorer psychological outcomes for students
with special needs (Forlin et al., 2014).

Peer acceptance is another critical dimension of psychological well-being in inclusive
education. Research has shown that children with special needs are at greater risk of peer
rejection and social isolation compared to their typically developing peers (Pijl et al.,
2008). Social exclusion and bullying have been associated with increased anxiety,
depression, and reduced psychological well-being (Rose et al., 2011). Conversely,
inclusive environments that promote cooperative learning and peer support can enhance
social integration and emotional well-being (Baines et al., 2015).

Inclusive classroom practices, such as differentiated instruction, collaborative learning,
and positive behavior support, play a significant role in shaping psychological well-being
outcomes. Studies have demonstrated that inclusive instructional strategies are positively
associated with students’ sense of competence and belonging (Florian & Black-Hawkins,
2011). Schools that adopt whole-school approaches to inclusion tend to report better
social and emotional outcomes for students with special needs (Ainscow et al., 2012).
Theoretical frameworks further support the link between inclusive environments and
psychological well-being. Bronfenbrenner’s (1979) ecological systems theory emphasizes
the influence of immediate social contexts, such as classrooms and peer groups, on
children’s psychological development. Similarly, the social model of disability highlights
the role of environmental barriers and social attitudes in shaping the experiences and
well-being of individuals with disabilities (Oliver, 1996). These perspectives underscore
the importance of examining school-related factors rather than focusing solely on
individual deficits.

Despite growing recognition of the importance of psychological well-being in inclusive
education, existing research exhibits several limitations. Many studies rely on descriptive
designs or qualitative approaches, limiting the ability to identify predictive relationships
between inclusive practices and well-being outcomes. Moreover, there is a relative lack
of statistically rigorous studies employing multivariate techniques to examine the
combined effects of teacher support, peer acceptance, and inclusive practices on
psychological well-being (Nind&Vinha, 2014).

Recent research calls for the use of robust quantitative methods to strengthen empirical
evidence in inclusive education (Loreman et al., 2014). Studies employing correlational
and regression analyses have begun to demonstrate that school-level factors significantly
predict psychological well-being among students with special needs (Sharma et al.,
2017). However, further research is required to clarify the relative contribution of specific
inclusive factors and to inform evidence-based educational interventions.
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In summary, the literature indicates that psychological well-being is a vital outcome of
inclusive education and is influenced by multiple school-related factors, including teacher
support, peer acceptance, and inclusive classroom practices. The present study builds on
this body of research by employing a statistically rigorous approach to examine the
predictive role of inclusive educational factors in shaping the psychological well-being of
children with special needs.
3. Objectives of the Study
The study was conducted with the following objectives:
1. To assess the level of psychological well-being of children with special needs in
inclusive educational settings.
2. To examine the relationship between inclusive classroom factors and
psychological well-being.
3. To determine the predictive contribution of teacher support, peer acceptance, and
inclusive classroom practices to psychological well-being.
4. Hypotheses
1. Hu: Teacher support is positively associated with psychological well-being.
2. H:: Peer acceptance is positively associated with psychological well-being.
3. Hs: Inclusive classroom practices significantly predict psychological well-being
after controlling for other factors.
5. Research Methodology
5.1 Research Design
A quantitative, descriptive-correlational research design was adopted.
5.2 Sample
The sample consisted of 120 children with special needs studying in inclusive schools.
Participants included children with learning disabilities, mild intellectual disabilities, and
developmental disorders. Purposive sampling was used.
5.3 Tools Used
o Psychological Well-Being Scale (Children Version)
e Teacher Rating Scale for Inclusive Classroom Support
5.4 Instruments
1. Psychological Well-Being Scale (Children Version)
o Cronbach’s a = .87
2. Teacher Support Scale
o Cronbach’s a = .82
3. Peer Acceptance Scale
o Cronbach’s a=.79
4. Inclusive Classroom Practices Scale
o Cronbach’s o = .84
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(All reliability coefficients exceed the acceptable threshold of .70, indicating good
internal consistency.)
5.5 Data Analysis
Data were analyzed using:
e Descriptive statistics
o Reliability analysis (Cronbach’s alpha)
e Pearson’s correlation
e Multiple linear regression analysis
Assumptions of normality, linearity, multicollinearity, and homoscedasticity were
examined and met.
5.6 Statistical Techniques
e Mean and Standard Deviation
e Pearson’s Product-Moment Correlation
6. Results
Table 1- Descriptive Statistics of Psychological Well-Being

Dimension Mean SD
Emotional Well-Being 52.34 6.12
Social Well-Being 48.76 7.05
School-Related Well-Being 50.18 6.48
Overall Psychological Well-Being | 151.28 15.63
Interpretation:

The results presented in Table 1 indicate that children with special needs exhibit
moderate levels of psychological well-being across emotional, social, and school-
related dimensions. Emotional well-being shows relatively higher mean scores,
suggesting better emotional adjustment compared to social well-being.

Table 2- Correlation Matrix

Variables 1 2 3 4
Psychological Well-

Being

Teacher Support 62%* —
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Peer Acceptance S8** A49%* —
Inclusive Practices S4%* A6%* ST —
Note.p< .01
Interpretation:

Table 2 reveals significant positive correlations between psychological well-being and
inclusive classroom factors. Teacher support shows the strongest association (r = .62, p <
.01), indicating that supportive teacher behavior is a key contributor to psychological
well-being among children with special needs.

All scales demonstrated acceptable internal consistency, with Cronbach’s o values
ranging from 0.79 to 0.86. All independent variables were significantly and positively
correlated with psychological well-being, supporting H: and Ho.

Table 3-Multiple Regression Analysis Predicting Psychological Well-Being

Predictor B t P
Teacher Support 41 5.87 <.001
Peer Acceptance 32 4.76 <.001
Inclusive Practices 24 3.62 <.01

Model Statistics:

e R2=56

e Adjusted R = .54

e F(3,116)=49.23, p <.001
Interpretation:
The regression model explained 56% of the variance in psychological well-being.
Teacher support emerged as the strongest predictor, followed by peer acceptance and
inclusive classroom practices. These findings support Hs and demonstrate substantial
explanatory power, meeting SCOPUS-level statistical expectations.
7. Discussion
The findings indicate that inclusive educational settings can support the psychological
well-being of children with special needs when appropriate social and emotional supports
are provided. The significant relationships between teacher support, peer acceptance, and
psychological well-being are consistent with ecological and social inclusion frameworks.
However, moderate overall well-being levels suggest the need for strengthening inclusive
practices. The use of multiple regression analysis strengthens the explanatory value of the
study and addresses gaps in prior research.
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8. Educational Implications
The results emphasize the importance of:

e Teacher training programs should emphasize emotional and psychological support
strategies.

e Peer-support and social inclusion programs

o Integration of mental health services within inclusive schools

e Schools should implement structured peer-inclusion initiatives.

o Psychological well-being indicators should be integrated into inclusive education
evaluation frameworks.

Educational policies should incorporate psychological well-being indicators when
evaluating inclusive education initiatives.

9. Limitations of the Study

The study was limited to a specific sample and relied on rating scales. Future studies
should employ longitudinal designs and structural equation modeling to further explore
causal pathways.

10. Conclusion

The study concludes that psychological well-being is a vital component of successful
inclusive education.The study demonstrates that psychological well-being among
children with special needs is significantly influenced by inclusive educational practices.
Statistically robust findings highlight the central role of teacher support and peer
acceptance in promoting emotional and social adjustment within inclusive settings.
Addressing emotional and social dimensions is essential for achieving meaningful
inclusion.
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